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Abstract

This study examines the level of the awareness of continuous assessment
guidelines among secondary school teachers in the Kano Municipal Education
Zone. Survey research design was employed to conduct the study. The
population consists of all the senior secondary school teachers of the zone.
Three objectives and three research questions were formulated to guide the
study. To find out the extent to which teachers are aware of continuous
assessment guidelines. The population consists of 1387 teachers and a sample
280 respondents was selected. The instrument used in collecting data is a self-
designed questionnaire. Data collected were analyzed using simple frequency
count and simple percentages. The findings revealed that teachers are aware
of continuous assessment guidelines. They use teacher-made tests and
assignment as the tools to practice continuous assessment. Based on these
findings, recommendations were offered. It is recommended that teachers
should include other assessment tools for continuous assessment. In addition,
school administrators as well as the Kano state senior secondary schools
management board should organize refresher courses such as seminars,
workshops and conferences or even in-house seminars from time to time for
teachers.

Key words; Continuous assessment tools, Guidelines for coatis assessment, Adherence

for continuous assessment guideline
Introduction

Continuous assessment is a special type of assesgrieh involves the classroom teacher
to complete records, conduct assignments and tesisk and grades these tests and
assignments at some specific intervals, observebéiavior of learners and take possible

judgments. Assessment is very important in clasaréeaching and learning. It determines
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the readiness to learn, the preparedness to teathha worthiness of what is going to be
learned. It enables teachers to take a decisiasuoh things as the performance of students,
the problems students encounter in learning, tldblems they encounter in teaching, the
relevance of teaching methods and so on. Continessgssment is as a formative mode of
evaluation that is, in ideal form, systematic, coemensive, cumulative and guidance
oriented. Because of these characteristics, aomii: assessment is acclaimed to be a
progressive and objective method of evaluatingléaener's achievement and gains from
class instruction and indeed, their general devatyg physically, mentally, socially, morally
culturally and spiritually as well as their acqti@is of manipulative and movement skills,
particularly where it is properly and fully implemted (Anikweze, 2005). Based on the facts
that every individual student is unique and possegersonal ability to learn, make progress
and excel in his academic achievement, vocationtrest and persona-social concerns,
school assessment system should develop the nauitiplligences and potentials of each
student. The National Policy on Education (2004greéfore, recommends a change in
assessment practices, i.e. Assessment for LeaamndgAssessment of Learning, in other
words, formative and summative assessments. Schafwbuld put more emphasis on
assessment for Learning as integral part of thmileg, teaching and assessment cycle. It was
against this background that a Continuous Assedsooenponent was added to both Basic
School Certificate Examination (BSCE) and the SerSchool Certificate Examination
(SSCE).

The Concept of Continuous Assessment in Education

Understanding the concept of continuous assessmakes implementation easier. To some,
it means a summative mark or score added to tla éxamination to certify students. Some
believe it to be a diagnostic and formative evatumabf student learning. Assessment is the
process of setting and planning data for investigathe status of an individual or group
usually with reference to expected outcomes (Law2®ll). Assessment is also the
procedure by which evidence of expected behaviswoilected with the aid of tests and
some other tools or methods. It is being done fatly to determine the level of the pupil’s
achievement (Akinade, 2004). The concept of cootisuassessment has been defined by
different scholars. In its simplistic way, it cam loescribed as a systematic and regular
method of determining what a learner has gainea femrning activities (Osuji, 2010). It is a

KUTEJ 2017: www.kutej.edu .ng 37 of 124



method of obtaining the final grade of the learoeer a given period of time in terms of
knowledge, thinking and reasoning, character dgwetmt and initiatives (Adeloye and
Alhamdu, 2005). Continuous assessment is also etkfiny (Lawan, 2011) as a method of
obtaining information on what a student gains freohooling in terms of knowledge,
industry and character development. It takes irdooant students’ performance in tests,
assignments, projects and other educational aesviduring a given period like weekly,
termly and yearly or the entire period of the ediocel level. (Ogunniyi, 1990) viewed it as
a formative evaluation procedure concerned withdifig out, in a systematic manner, the
over-all gains that a student has made in ternkmofledge attitudes and skills after a given

set of a learning experiences.

A handbook on continuous assessment by the Feblienédtry of Education, Science and
Technology (1988, as cited in Alaebo, 2005) definedtinuous assessment as a method of
finding out what school children have benefitednir learning activities in terms of
knowledge, thinking, reasoning character develognaad industry. Denga (1983) stated
that continuous assessment means the total ewaluafi the pupil on the basis of their
curriculum and non-curriculum activities in and gide school. Denga’s view means students
are evaluated on the basis of planned and unplaanedties within and outside of the
school system. This provides a true assessmentuderst academic and non-academic
achievements. This view gave room to various ass&#s covering the three essential

domains, that is the cognitive, the affective dmnelgsychomotor.

According to Falayajo (Sa’ad, 2010), the continuassessment of learners progress could
be seen as a mechanism whereby their final gratinghe cognitive, affective and
psychomotor domains of learning systematicalkesa account of all their performance
during a given period of schooling. Assessmenhe cognitive domain is associated with
the process of knowledge and understanding. Theetafé domain applies to characteristics,
such as attitude, motive, interest and other pafggntraits. The psychomotor domain
involves assessing the learner’s ability to useoniber body in games and sports activities
(e.g. physical health education). In this view,dsint performance (academic, vocational,
attendance, participation, etc.) is gradual and msarized systematically in the student
terminal assessment or report card. Continuoussas@nt is also defined by Anikweze
(2005) as:
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A formative mode of evaluation that in ideal form, systematic,
comprehensive, cumulative and guidance orientecalse of these
characteristics, C.A. is acclaimed to be a praivesand objective
method of evaluating learners achievement gaim® ftlass instruction
and indeed, their general development, morallyucally and spiritually
as well as their acquisitions of manipulative andvement skills,
particularly where it is properly and fully implemted.

Another definition by Airisian (1991) describesag an assessment approach, which should
depict the full range of the sources and methodshters use to gather, interpret and
synthesize information about learners. It is a lohathformation that is used to help teachers
to understand their learners, plan and monitoiirieution and establish a viable classroom
culture. Briefly, we can say that continuous assesd concerns not only the cognitive
aspect of the development of a child but also tiectve and the psychomotor domains
tested through various activities that have beastesyatically planned.

The Techniques of Continuous Assessment

The techniques and modes of assessment largelyndiepe the classification of the
objectives of a particular assessment in whichbtgaviour of the students to be assessed are

stated.

The National Policy on Education has popularizedtiooious assessment in the light of the 6
3 3 4 system of education has philosophicallyestahat educational assessment and
evaluation shall be liberalized by putting them vimole or parts on the continuous
assessment of the progress of the individual, (N#RE4: 4).

Adeloye and Alhamdu (2005: 254 - 255) identifie@ techniques and modes of assessing
what is to be assessed. These are:

Psychological tests: These involve the applicatmin standardized achievement and

intelligence tests, interest inventories and peakgnprojections. These are administered at
predetermined intervals to collect data on learnBeschers who are trained can use them for
placement services. Teacher-made tests: This igsalthe only one used by teachers in our
schools for continuous assessment. In this teckniqgtudents are given tests periodically
after a section of the course has been coverede3$ey and objective type tests are usually

administered. The guidelines governing these tesist strictly be applied if the desired
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result is to be obtained. Observational techniqi&sme aspects of learner's behaviours
cannot be validly and reliably assessed by teshoast Attitude, values relationships and
beliefs may be assessed through observation. It meagonducted inside or outside of the
classroom. Another integral part of continuous sss®nt is assignment. Assignments: An
assignment is a specific task presented to thededo be accompanied within a specified
short period of time. It could be in the form tfrlry research to obtain specific information,
solving mathematical exercise or given answersaiqular questions. Questionnaires: A
guestionnaire is a series of questions presentdtietdearner in a written form to which
answers are used to obtain information about tharné’s interests, personality
characteristics, work and study habits and homé&dryaand, among others. It may contain
statements to be completed, choices to be made, o¥&& or Agree or Disagree to be
answered. It is important to allow for sufficiemiase for filling information. Interviews: the
interview is a face to face interaction betweenititerviewer and interviewee (teacher and
learner). It provides the opportunity for directsebvation. Its main weakness is that it may
be subjective. The face to face interaction migatimtimidating and include emotions,

feelings, attitudes, biases and prejudices.
Problems of the study

The present rapid use of assessment tools, suclassvork or homework and the students
often saying they have an assignment or will waiteest next week in a form of continuous
assessment called the attention of the author.gliestion here is, are tests and assignments
the only assessment tools? The honest answer ihegaare not. The problem of this study
was to determine the degree to which teachers iffegetit assessment tools in the practice
of continuous assessment and also find out theedegfrteachers’ awareness of the guideline

of continuous assessment.
Objectives of the Study

The following are the objectives of the study:
1- To find out the extent of teachers awareness otiragyus assessment guideline
2- To find out the extent to which teachers use thifié assessment tools in the practice
of continuous assessment

3- To find out how frequently teachers adhere to cdus assessment guidelines.
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Research Questions
The following are the research questions:

1 - To what extent are teachers aware of continasgsssment guidelines?
2 - To what extent do teachers use different assedsto®ls in the practice of
continuous assessment?

3 - How frequently do teachers adhere to continuegssssment guidelines?
Methodology

Using Survey research approach, data were colldobea a sample of the population for
intensive study and analysis. A self-developed tj@saire was administered for the
subjects. A research questionnaire was designeddesroom teachers, Principals included.
Two hundred and eighty 280 formed the sample obthdy, as shown by Research Advisors
(2006). The study was carried out in the Kano MipailcEducation Zone with a population
of 1387 teachers. The questionnaire items werahieliat 0.78 (correlated with the Rho test)
the using test-retest method and then administevethe respondents of the study. The
responses were analyzed through the applicatioRrefjluency and Percentage using the

Statistical Package of Social Science (SPSS) d.0%level of significance.

Results
Research Question One 1:
To what extent are teachers aware of continuowesasgent guidelines?
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Table 1: level of awareness of teachers on continuousassmt

SN

Statements

N

AWARE

UNAWARE

1.

Students are to be given an average of 9 periatiessment 280

per academic session, and 3 end-of-term examination

280 (100%)

0 (0%

2.

Class assessment to be made up of diverse iterhsasuclass
assessment, projects, assignments etc. copies cbf dass|
work are to be kept for inspection.

280

249 (88.9%)

31 (11.1%)

Promotion to the next class should be based othtke terms’
weighted scores in the cognitive, affective andcphsynotor
domains

280

249 (88.9%)

31 (11.1%)

The minimum pass mark in each of the three domaimsuld
be 40%

280

257 (91.8%)

23 (8.2%)

A pupil must score a minimum of 40% in five subgeat the
cognitive domain and at least 40% in either thedi¥e or the
psychomotor domain to be promoted.

280

251 (89.6%)

29 (10.4%)

A pupil who scores below 40% will be provided coeiirgy
services, while the parents/guardians would betenvifor
discussion aimed at helping the child to improve.

280

268 (95.7%)

12 (4.3%)

Each term’ assessment will be distributed as fatow

A. Three CAs which will consist of assignment, paig, tests
etc — 60% of terms’ score.

B. 40% for term examination scores.

280

251 (89.6%)

29 (10.4%)

For the purpose of transiting from primary 6 to JESeach
year’ score from Primary 4 to Primary 6 will be gleied as
follows:

1. 10% for primary 4

2. 20% for primary 5

3. 30% for primary 6

4. 40% school based exam

280

195 (69.6%)

85 (30.4%)

Table 1 above reveals a high level of awarene#iseoéight continuous assessment guidelines

among teachers; 100% on guideline one, followedugeline 4, 91.8%, guideline 7, and 5,

89.6%, while guidelines 2 and 3 have the same ptges of 88.9% and lastly guideline
number 8 has 69.6%.

Research Question Two 2:

To what extent do teachers use different assesstnels in the practice of continuous

assessment?
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Table 2: degree of use of different assessment tepl

SN Use of Assessment tools N OFTEN NEVER

1. Use of Teacher Made Tests 280 280 (100%) 0 (0%)

2. Use of Assignment 280| 279(99.6%) 1 (0.4%)

3. Use of Class work 280 234 (33.6% 46 (16.4%
4. Use of Homework 280 159 (56.8% 121 (43.2%)
5. Use of Interviews 280 | 33(11.8%) 247 (88.2%)
6. Use of Questionnaire 280 16 (5.7%) 264 (94.3%)
7. Use of Rating Scale 280 21 (7.5%) 259 (92.5%)
8. Use of Psychological Test 280 22 (7.9%) 2581(%3).

9. Use of Observational Techniques 280 37 (13.2%) 2 (86.8%)
10. Use of Check List 280 | 47 (16.8%) 233 (83.2%)
11. Use of Quiz/Oral Tests 280 124 (44.3) 156 (55.7%)

Table 2 above indicates that the use of teacheenests (TMT) among teachers is 100%
followed by assignment, 99.6%, class work, 83.68tné work, 56.8%, quiz/oral test, 44.3%,
checklist, 16.8%, observation, 13.2%, interview$,8%, psychological tests, 7.9%, rating

scale, 7.5% and questionnaire, 5.7%. The Table slisws that teachers use teacher-made

tests, assignments, class work and home work mitea @frequently) than the other tools.

Whereas in the use of quiz/oral test, it is 44.3fAirst 55.7%.

Research Question Three 3

How frequently do teachers adhere to the Guidelime€ontinuous Assessment?

Table 3: frequency of adherence to continuous assesent guidelines

SN | Statement N FREQUENT | SOMETIME

1. | Students are given an average of 9 periodic assess280 | 267 (95.4%) 13 (4.6%
per academic session, and 3 end-of-term examination

2. | Class assessments are made up of diverse itemsaasu@80 | 176 (62.9%) 104 (37.1%)
class assessments, projects, assignments, etescofi
such class work are kept for inspection.

3. | Promotion to the next class is based on three &80 | 115 (41.1%) 165 (58.9%)
weighted scores in the cognitive, affective and
psychomotor domains.

4. | The minimum pass mark in each of the three dom&ns280 | 91 (32.5%) 189 (67.5%)
40%

5. | A pupil must score a minimum of 40% in five subgeitt | 280 | 227 (81.1%) 5.3 (18.9%)
the cognitive domain to be promoted.

6. | A pupil who scores below 40% is provided counseli@80 | 78 (27.9%) 202 (72.1%)
services, while the parents/guardians are invited| f
discussion aimed at helping the child to improve.

7. | Each term’s assessment is distributed as follows 280 | 187 (66.8%) 93 (33.2%)

a. Three CAs which consist of Assignments, Proje

cts,
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SN | Statement N FREQUENT | SOMETIME

Tests Etc — 60% of terms’ score.
b. 40% for term’s examination score

8. | Transiting from primary 6 to JSS 1, each year'srs¢®80 | 160 (57.1% 120 (42.9%)
from primary 4 to primary 6 will be weighted asléals:
- 10% for primary 4

- 20% for primary 5

- 30% for primary 6

- 40% school based examination

Table 3 above shows that the adherence of conttassessment guideline among teachers
is 95.4% on guideline No. 1 followed by guidelin®.Nb, 81.1%, guideline No. 7, 66.8%,
guideline (2), 62.9%, guideline (8), 57.1%, glide (3), 41.1%. guideline No. 4, 32.5%
and lastly guideline No. 6, 27.9%. Whereas the dafdlicated that guideline No. 6 has the
least percentage of 27.9%.

Discussions

The study reveals that classroom teachers are awfamdl the continuous assessment
guidelines. Particularly Guideline No. 1 (Studeats to be given an average of 9 periodic
assessment per academic session and 3 end-of-tammir@ation) has one hundred percent
100% awareness among all teachers irrespectivieeofacademic qualification and years of
teaching experience. This is because they werengapd to conduct three continuous
assessment tests termly. However, the Table ireid®8.9% for guide line 2 and 3, 91.8%
guideline 4, guidelines 7 and 5, 89.6% and, lagjlydeline 8, 69.6%. The present study in

general shows a high level of awareness on themomis assessment guidelines.

The findings of present study indicate that thexeaihigh level of conformity with the

continuous assessment guideline among teachergeWfedeline No. 1 (Students are given
an average of 9 periodic assessments per acadessios, and 3 end-of-term examination.)
has 95.4%, which was almost the same as teacheesamare of the guideline, followed by
guideline 7, 66.8%, guideline 2, 62.9%, guidelin®8.1%, guideline 3, 41.1%, guideline 4,
32.5% and guideline 6, 27%. This showed that itespf the teacher’s full awareness on
continuous assessment guidelines, they also implethem more especially guideline 3, 4
and 6. Although they were aware of guideline 2y timaited on the use of only teacher made
tests, assignments, classwork and homework, wigemgo be under the cognitive domain.

This unhealthy development will defy the rationatehind introducing continuous
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assessment. In this regard Adeloye and Alhamdu5)268id that there must to be a wide
dimension of continuous assessment, that is, teach®euld diversify the patterns, hence the
continuous assessment should take the forms of @sizzes take-home assignments,
debates, questionnaire, projects etc.

The study finally reveals that out of eleven (143essment tools, teachers in Kano Municipal
zone use teacher-made tests, assignments, claksawdrhome-work in descending order
more often than the other assessment tools. Inr atleeds, they rarely use interviews,

guestionnaires, rating scales, psychological testservational techniques and checklists.
The present result also shows that a considerabigeptage of 44.3% use Quiz/Oral tests
among teachers. This is a major setback or failuthe practice of continuous assessment,
which is aimed to portray the holistic picture afidents’ performance academically, and
vocationally as well as persona-social. The figdof this study agrees with the earlier
finding of Sa’ad (2010) that teachers used onlyigassents and tests in continuous
assessment more than the other tools. This alseezhthat they are not adequately trained to
develop other tools in practicing continuous assess holistically. In this regard, the

finding also agrees with the earlier finding of Mha (1997) that the majority of teachers did

not receive training on how to implement continuaasessment.
Conclusion

From the findings of this study, we conclude treichers in the Kano Municipal zone are
aware of continuous assessment guidelines. Theyogni@acher-made tests, assignments,
class-work, and homework as the most frequentlyd usstrument to obtain continuous

assessment data. Lastly, we also conclude that thex slightly high level of adherence to

continuous assessment guidelines.
Recommendations

Based on the findings of the study, the followiegommendations have been made;

I.  Tests and assignments are part of assessmenatablsot the entire assessment tools.
Therefore, teachers should diversify the patterandd, it has to deal with moral,
mental, cultural and spiritual aspects of the leesn

ii.  In addition to the use of teacher-made tests, as®gts, class work and homework,

teachers should include other assessment toolshen practice of continuous
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assessment, that is, interviews, questionnairdfgracales, psychological tests,
observation, checklists and oral tests or quizsmdn.

iii.  For effective practice of continuous assessmehipacadministrators as well as the
Kano State Senior Secondary Schools ManagementdBberuld organize refresher
courses, such as seminars, workshops and confer@mceven in-house seminars
from time to time for teachers across qualificasi@md years of experience to develop
the necessary skills to handle continuous assesdows as well as its techniques to
achieve its objectives of good practice.

iv.  Supervisors as well as school administrators shbaldonstantly inspect and check
continuous assessment periods and records to ehstiteachers adhere firmly to the

rules and regulations governing the practice otinoous assessment.
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